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What is NP3 
 

New Purposes – New Practices – New Pedagogy (NP3) is a collaboration between The Open 
University, Lancaster University and Manchester Metropolitan University, led by Professor Peter 
Twining.  
 
NP3 is finding out about how children's digital practices influence teaching and learning. NP3 aims to 
find out about how children use digital devices outside school and what influence (if any) these 
practices have on what pupils and teachers do inside primary schools. The focus is on pedagogy 
across the curriculum (rather than the teaching of computing). 
 
Our Research Questions (RQs) for these exploratory studies are: 

RQ1 What are the digital practices that pupils bring to their learning in school? 

RQ2 Across subject domains what do teachers’ intended and enacted pedagogic practices 
indicate about their awareness of and the value accorded to pupils’ digital 
competencies, and how do pupils’ experience these pedagogic practices? 

RQ3 What institutional circumstances and practices enable or undermine how pupils’ digital 
competencies and practices are recognised (RQ1) and integrated into teachers’ practice 
(RQ2)? 

This brief report provides a snapshot of the digital practices evident in one of the 10 
Exploratory Studies that we conducted between October 2015 and March 2016, with a 
summary of emerging findings from this Exploratory Study.  
 
For further details about NP3 go to http://www.np3.org.uk.   

Exploratory Study Overview  
Exploratory Study 2 is a community lower school in a prosperous village in the Midlands. There 
are around 350 pupils aged between 4 and 9 (i.e. Foundation to Year 4) on roll. The 
Exploratory Study focussed on two Year 3 classes, as well as the out of school digital practices 
of individual pupils in Years 1, 2, 3 & 4. 

Emerging findings 
• All the children interviewed had 

extensive access to ICT at home, the 
key limitations being due to parental 
rules. 

• Children engaged in a wide range of 
activities involving ICT outside 
school, dominated by watching TV or 
videos on YouTube and playing 
games.  

• ICT seemed to be seen as a tool to 
facilitate the work of the teacher 
(support existing pedagogy) and to 
motivate pupils. 

• Children had limited opportunities to 
use ICT across the curriculum 
(excluding observing and 
occasionally going up to the 
interactive whiteboard).  
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Pupils’ digital practices outside school 
Eight Year 3 pupils (5 boys and 3 girls) took part in one of two focus group interviews. Four 
other children (three girls from Years 1, 3 and 4, and a boy from Year 2) and their mums kept 
photographic records of the child’s ICT use outside school over a two-day period. These ‘Log’ 
children and their mums were then interviewed individually.  
 
All 12 pupils had access to at least one tablet at home (8 iPads, 1 iPad Mini, 2 Kindle Fires, and 
1 Innotab). Of these all bar one were ‘owned’ by the child. The majority also had shared 
access to a laptop or desktop computer. One child reported not having a games console. Two 
children reported having a mobile phone, and three others said they were sometimes allowed 
to use their mum’s and/or dad’s mobile phone. 
 
Several of the focus group pupils commented that they were only allowed to use ICT if they 
had been good/finished their homework. A boy in Group 2 said that he wasn’t allowed on 
Google or the Internet. Three of the mums reported having to set clear limits on the child’s ICT 
use, in terms of the amount of time spent. The parent of the other Log pupil didn’t comment 
on restricting their daughter’s ICT use and the pupil said she was allowed to use her iPad 
whenever she wanted. 
 
One parent was concerned about children losing their social skills through excessive use of ICT:  
“So, if we go out I don’t have anything in the backs of the car... They sit in the car and we talk 
in the car. If we are out for a meal, we sit around the 
table and we talk around the table”. She also noted that 
other out of school activities (e.g. going swimming on 
Saturday morning) restricted ICT use. In contrast, her 
child said that s/he did play on her/his Kindle when in 
the car and whilst s/he was waiting at the swimming 
pool for her/his lesson time. Similarly, all the other Log 
pupils noted using ICT outside their homes and/or at 
mealtimes: one used her mum’s phone whilst in the car, 
another used her Kindle in the car, the other was 
allowed to use her iPad whilst eating meals and reported 
sometimes taking her iPad to McDonalds.  
 
The most commonly reported activities were watching TV or videos on YouTube, and playing 
games. Watching game videos (e.g. movies of other people playing Minecraft), music videos, 
funny videos and challenges were all mentioned. One boy in Group 2 said he didn’t watch any 
TV, but he played a lot of games. Nearly all the children talked about playing games, though a 
girl in Group 1 said she spent more time playing with her baby brother. One of the children 
was encouraged to play dancing and racing games to improve her coordination. Whilst much of 
this game playing appeared to be single player, several of the children mentioned playing 
games with their siblings, and one of the parents talked about collaborative play in Minecraft.  
 
Two of the Log pupils said they read on their iPads at home, whilst two of the girls in Group 1 
thought that they read more when not allowed to use their iPads. All four of the Log pupils 
talked about using ICT to complete homework, though one only did so occasionally, and 
another said she did it a lot on her iPad and took work into school on a USB stick (which seems 
contradictory as an iPad doesn’t have a USB drive). The Year 3 and Year 4 Log pupils both 
mentioned doing their maths homework on a computer/laptop twice a week (e.g. MyMaths) 
and the Year 4 pupil also said she used PowerPoint for homework once per week.  
 
One of the Log pupils, whose father was a Computing teacher, said she did coding with her dad. 
She also said she occasionally (once a week) used her mum’s phone to call people. The Year 4 
Log girl said she was sometimes allowed to call people on her mum’s phone when they were in 
the car (and her mum was driving so couldn’t make the call). One of the children in Group 1 
said she used FaceTime1 to talk with a friend in New Zealand.  

                                            
1 She said “I got to go on an iPad on Facebook to talk to my friend in New Zealand” (Group A 
Interview) – we think she meant FaceTime but this is uncertain. 
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In School  
Context  
This is a community lower school in the Midlands, with around 350 pupils aged between 4 and 
9 (i.e. Foundation to Year 4). There is a pre-school on the same site, which is closely 
integrated with the main school. Less than 4% of the pupils in Exploratory Study 2 were on 
free school meals and/or had English as a Second Language. Roughly 8% had an identified 
special educational need. The school has 19 teachers (including the Head and specialist 
teachers for Science and Computing) and 18 learning support staff. The school is set on a large 
site, with ‘lodges’ in the playground for groups of children to work in and an indoor swimming 
pool. The school was rated ‘Good with elements of Outstanding’ by Ofsted in their last 
inspection in 2011. One of the areas that Ofsted noted the school needed to improve related to 
giving the pupils opportunities to become more fully involved in their own independent learning 
(Ofsted Report). The children work hard and behave well (Teacher 3 Interview) and the 
school’s reputation has continued to grow (Head Interview).  

Vision and digital spaces  
The school aims to fulfil the potential of each child (School website) and has a concern for the 
whole child and their values, including “encouraging the children to behave and conduct 
themselves correctly” (Head interview). Engagement with the community was emphasised by 
the Head and reflected in links with the local vicar, carol singing, school visits and supporting a 
local residential care home, etc.. One teacher talked about how ICT enabled her to engage 
with the wider teaching community.  Whilst there was no sign of ICT being used to enhance 
engagement between pupils and the wider community an important role of ICT (and the iPads 
in particular) seemed to be to motivate pupils to engage with their school learning. One 
teacher commented that whilst ICT has a positive impact it was good not to rely upon it. 
Another felt that ICT was not helping learning because it reduced pupils’ attention spans and 
she couldn’t think of any situation where pupils couldn’t learn without ICT. Several teachers 
commented on the importance of children ‘going out to play/run around’ during breaks, which 
was why they were not allowed to use ICT at those times. 

 
Each classroom has an interactive 
whiteboard (IWB) and associated teacher 
laptop, plus one or two desktop 
computers (usually located towards the 
rear of the room). Most classes were 
organised with clusters of desks, the 
exception being a Year 4 class in which 
the desks were in rows. The IWBs appear 
to be used extensively by most teachers 
in most lessons, and most of the teachers 
who were interviewed said that they got 
children to come up to the board to do 
things (as part of whole class sessions).  

 
There is a computer lab with 15 desktop machines, which half a class at a time was timetabled 
to use for Computing lessons. In addition there is a set of 19 iPads, which are bookable for use 
across the school. Inevitably, as these are shared between 350+ pupils each child has limited 
access to them. Several teachers said they aimed to use the iPads once per half term, others 
once every couple of weeks or more. Several teachers commented that the iPads were used 
more by younger pupils, because there were more apps/better resources for them. One 
teacher noted that other than the IWBs the iPads were the main ICT devices used in classes 
other than for Computing (which happened in the computer lab).  
 
Teachers and learning support staff (LSAs) seemed to regularly take photographs, with a 
digital camera or iPad, to provide a record of what pupils had done or to share examples of 
work with the class. 
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Example 1: Writing acrostic poems 
Ms Smith’s Year 3 class were seated at 
tables in groups of six. She brought up 
a document on her interactive 
whiteboard (Figure 1). Pupils started to 
read out the letters, which spelt the 
word Poppy (the school had just held 
an assembly about Remembrance 
Day). After a minute Ms Smith clapped 
her hands and the children were quiet. 
She explained that they were going to 
create a poem, each line of which 
starts with the letter shown on the 
screen. She modelled the process for  

Figure 1 Poppy worksheet on the IWB 

 
the first line of the poem and then asked children to suggest alternatives for the first two lines, 
which she wrote on the board. She then asked the children to work in their talking pairs to 
devise sentences for the remaining three letters. Ms Smith and the LSA circulated around the 
class talking quietly with pairs of children.  
 
After five minutes Ms Smith returned 
to the interactive whiteboard and 
asked pairs of children to share their 
sentences. She wrote them on the 
board to complete the poem (Figure 
2). She then handed out a worksheet 
with the letters R-E-M-E-M-B-E-R-A-
N-C-E to each child and set the task 
of coming up with words or sentences 
starting with each of the letters. The 
children worked quietly on this task 
for the next 12 minutes. Ms Smith 
then asked some children to share 
their work with the whole class. The 
LSA circulated around the class, 
occasionally taking photographs of the 
children’s work with an iPad. 

Figure 2 The completed Poppy poem on the IWB 

 
 

Example 2  
Mr Jones was working with half his 
Year 3 class in the classroom (the 
other 15 children had gone to the 
computer lab for a Computing lesson 
with the specialist teacher). He 
recapped some of the work that the 
children had done previously on 
Stone Age people. He then introduced 
the task for the lesson, which was to 
individually create necklaces out of 
clay, imitating the style of a stone-
age necklace, which was illustrated 
on the interactive whiteboard  (Figure 
3). The children then worked on their 
clay necklaces, 

Figure 3 Example of a necklace on the IWB 

 
talking quietly, and occasionally going over to look at the other children’s creations. The 
teacher circulated, supporting the children. The LSA took photographs as the children worked, 
and of the finished necklaces. 
 


